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ABSTRACT

THE PROBLt4.

Can a counselor working cooperatively.with
Afaculty. memher and his

students.produce positive change,in the students' study hab4s/and/or

attitudes by employing specific counseling serVices technitiites

supportive materials, instruction And guidanCe information.

THE NULL HYPOTHESIS

The problem.waS tested by two null hypotheseS: (1) There existc.

change in study habits as measured by a pre and post test on ihe BrOwn

and Holtzman Survey of Study Habits and Attitudes; -(2) There exists no

change in study attitudes as measured by a pre r,nd post test on the

Brown and Holtzman Sur=vey of Study Habits and AttitudeS.

TUE METHODOLOGY.

The study .was conductd atTlorida Junior College at Jacksonville,

Fred H. Kent Center, A random sample
was'identified of 16 faculty

members who taught Second period classes (9:10 - 10:00) Monday,

Wednesday and Friday. Four counselors were aSsigned.to the study, Each

.counselor was assigved to four instructors who were randomly identiped

,from the second period classes, .Based on a schedule for each group, a

pre and post.test of the Brown and Holtzman Survey of Study Habits and

Attitudes was administered to'the students in each qf the 16 classes. A

total population of 536 students participated in the study.

The design of the study was divided into four groups: (1) Group A.

was assigned as a control group.(2) Group B was assiLied as the group

in which stUdents were contacted through the mail by the counselor



concerning their study br.bits and study attitudes results; (3) Group C

was assigned as the group,in which the students were contactcd by their

instructor concerning their study habits and study attitudes results and

then referred to an assigned counselor for assistance; (4) Group D was Q

assigned as the group which received contacts by both the instructor and-

-

counselor concernip.g their study habits and study attitudes results.

REVIEW OP THE LITERATURE

A basic review of the literature provides'strong sUpport that

students can change.study habits via study habit courses, programs

,

and/or counseling. There is currently an increasing need for counseling

tO,become an integral partof the instructional process. Counseling can

provide.the proper assistance to students with these needed skills in

order that the students can deal more effectively with their studies.

Integrating instructional modes with counseling techniques can provide

meaningful improvement in performance or studyjiabits behavior.

RESULTS AND CONCLUSIONS

The analysis of the Study Habits and Study Attitudes for each of

the four groups (A, B, C and D) pre and post test (Brawn and Holtzman

Survey of Study Habits and Attitudes) was based on a One-Way Fixed

Effects Analysis of Variance.

Study Habits

Based on the data, the null hypothesis was rejected only by

Group D with indications that Group C could alsO reject the null

hypothesis with additional:analysis. Basically, this data indicate that

v i



Group D with the maximum interaction of instructors and counselors with

the studeLt can produce an improvement in study habits for students.

Study Attitudes

A review of the data For study attitudes for each group

indicated the null hypothesis was rejected by all four groups. This

finding makes it difficult to interpret the data due to lack of

discrimination between groups and ability to put them in priority order.

Additional analysis needs to be done for this area.

.In general, this study tends to support the literature that study

habits can be changed via a counseling program. Integrating instruction

with counseling techniques can facilitate this change. Additional

analysis should be conducted for the study attitudes area and the study

applied to other institutions for universality bf its results.

vii



I. THE PROBLEM

Can a counselor working cooperatively with a faculty member and his

Students voduce positive change in the students' stu0y habits and/or

Attitudes by employing specific counseliug service techniques, supportive

materials, instruction and guidance information:i

II. SPECL'IC PROBLEN AREA

Through this study .the counselor identified the student's study

habits and study attitude problems and provided appropriate assistance

while he continued in,his classes. In this study, the counselors worked

closely with the students aqd/or their instructors to improve the

students' Audy skill deficiencies.

III. DEFINITION OF TERMS

1. STUDY HABITS combines the scores on Delay Avoidance and Work

Methods scales to provi'de a measure of academic behav,ior as measured

by the Brown and Holtzman Survey of Study Habits and Attitudes.

A. Delay Avoidance is defined as the. promptness in completing

academic assignments, lack of procraStination, and freedom from waste:ail

delay and distractiou. (Brawn and Holtzman 1966)

B. Work Methods is defined as the use 'of effective study

procedures, efficiency in doing academic assignmente, and haw-to-study

skills. CBrown and HOltzman 1966)

2. STUDY ATTITUDES combines the scores on the Teacher Approval

And Educational Acceptance scales to provide a measure of scholastic

belief as defined by the Brawn Pnd Holtzman Survey of Study Habits

and Attitudes.

8
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A. Teacher Approval is defined as the student's opinions

of teachers and their classroom behavior and methods. (Brown and

Holtmman 1966)

B. Educational Acceptance is defined as the student's

approval of eduCational objectives, practices and requirements.

(Brawn and Holtzman 1966)

3. COUNSELING TECHNIQUES are those skills used by counselors to

produce positive change in students which include the following.

A. Assertive Behavior is that type of interpersonal behavior

in which a person stands up fcr his legitimate rights in such a way

that the rights of another are not.violated: It is a direct, honest

and appropriate expression of one's feelings, opinions and/or beliefs.

(Jakubawski-Spector 1973)

B. Achievement Motivation is a process of planning and

striving for excellence, progress, doing things better, faster, more

effectively, doing something unique or, in general, competing.

(Alschnler, 1973, page 23)

C. Deep-Muscle Relaxation is a systematic technique of

muscle control through relaxation. Advanced method includes systematic

desensitization which combines relaxation, construction of hierarchy of

anxieties-and counter-conditioning.

D. Individual Counseling refers to a series of one-to-one

situations with a trained counselor to assist the student to

understand himself and deal more effectively with his 2roblems.

E. Group CounFeling is a series of small group experiences,

under the leadership of a trained counselor, which serves the purpose
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of helping individuals to know themselves better.

4. Supportive Materials arc the resources utilized bythe counselor

to assist the student in improvinp his study habits and attitudes.

(Casebeer,.1969, and Farrar, 190)

5. Instruction is the process by which the c.....selor will assist

the student individuclly or in,a group.

6 Guidance is the identification by the counselor of appropriate

materials, information or need to refer the student to facilitate him

in his study skill problems or study attitudes.

IV. A STATEMENT OF RESEARCH QUESTIONS (NULL HYPOTHESIS)

Data obtained from the measuring instrument (Brown and Holtzman

Survey of Study Habits and Attitudes) 'will he used to test the

following null hypothesis:

1. There exists no significant change in study habit's as

measured by a pre and post test on the Brown and Holtzman Survey of

Study Habit's and Attitudes.

2. There exists no significant change in student attitudes as

.
measured by a pre and post test on the Brown and Holtzman Survey of Study

Habits .4nd Attitudes

V. ASSUMPTIONS

1. The students enrolled in the courses are interested in passing

the course.

2. Teachers and their students want imprOvement in study skill$

and Attitudes.

3. A positive change in study habits and attitudes is desired.

J.



VI. LIMITATIONS OF THE STUDY

For the pulposes of this study, the following limitations were noted:

1. Florida Juniox College at Jacksonville is a multi-campus

institution with four calpuses (Downtown Campus, Fred H. Kent Center,

North.Campug and South CampUs) located geographicalry throughout the

city'.

2. Tlie faculty members and counselors assigned to the

Fred H. Kent Center were used in the study.

3. The student and faculty members for the study were

identified froWthose who were in cla6,ec during second period

(9:10 - 10:00 Monday, Wednesday and Friday) to eliminate duplication

within the groups.

4. The population included only college level day students

(freshmen and sophomore).

5. The study was conducted during the 1974 Fall Term.

6. The administration of the post testing of the Brown and

Holtzman Survey of Study Habits and Attitudes was prior to the course

final exam to minimize the attrition between terms.

7. The instructor could encourage or assist s'tudents in study .

habits.

8. lie student could come to the Student Development office on

his own to seek assistance in study, habits.

. 9. Due to absenteeism and normal attrition, the students

used in the study included only the students who took both the

_

pre and post test.



10. The faculty members and counselors involved in this scudy

were college graduates with a Minimum of Rank II state of Florida

ccrtificatlon:.

11. The students were enrolled in college level 'courses

'which lead towards an associate degree.

12. The main emphasis was for the counbelor to actively assist

students with their stpdy skills through the classroom and/or the

ins,tructor.

VII. SIGNIFICANCE OF THE PROBLEM

,
Many times studentt are not successful in ccllege because they lack

the,basic study skills to learn their subject materials effe&tively.

This need was expressed by community college students in an Inter.-
,

Institetional Research Council study conducted on the community college'

transfer students ,to the F orida ate University. This study showed

the highest mean response was the students lack'of study habits in,

dealing with their studies IRC 1974). In addition the Florida Junior

College at Jacksonville particip e Compa'rative Lbidance

Placement program during the Fall 71 and based on the student

response to a question on their d for study habitc 56 percent (769)

of 1,371 responses indicated a'need in this area (CGP 1971).

VIII. REVIr4 OF REIATFD LITERATURE

Thereare eve main areas related to the.present seudy: first,

literature on the study habit needs of4ollege students and/or view of

various study habit programs; second, the literature de!scribing Student

Services.



STUDY HABITS

Students who are Attending,c011ege not only need the academic skills

from high school but also'the.necessary study skills to cope with the

more independent.s:7udy requirements in college life. Particularly with

the increase of the non-traditional students and the financial crisis,

colleges have developed such programs as.orientation courses, development

programs, tutorial services and reading labs to help students learn

better and decrease attrition. This trend has also stimulated many new
4

textbooks on how to study, Gladstein (1967), Cook, Hoss and Vargas

(1968), Resnick and Heller (1969) and many others. These texts have

been integrated into many study habit programs anthorientation cmirses

to help students perform .better in college. However, many times these

-courses are offered in addition to the students already heavy course

loads. *Due to the open door policy; many community colleges have had

larger enrollments of the non-traditional students into their institu-

tions, (Roueche, 1972). The development of the necessary study skills

to cope with college studies will remain a much needed foundation.

There have been many studies conducted on improvement of study

skills with generally positive results. Robinson (1961)found that

improved scudy skills are beneficial to students regardless of their

background or level of intelligence. His study revealed that not only

does the borderline 'student improve from a study skills course but also

the above average student benefits even more. Although perSonal study

habits tend to be highly individualized, students with good studyv5

.habits and attitudes tend to be more successful academically

(Popham and Moore, 1969)..

13



The 'students themselves expressed a need for study skills. Florida

Junior College at Jacksonville participated in ihe Comparative Guidance

and Placement Program during the 1971 academic year. Based on the

1,371 Florida Junior College students who took the test, 56 percent

expressed the need for developing better study skills and 65 percent

said that they had not learne-d-auy tudy-saddls-in bigh_school. This

need is expressed in.other studies as well. Maxwell (1971) surveyed

students at Berkley indicating that freshmen students viewed their

academic difficulties as stemming from their own study deficiencies.

In another study by Child (1970), s-.Aidents''study skills revealed

-?

.the follawing: 75 percent of the students were self-taught on haa to.

.
studn 64 percent of the students were nervous before exams; 25

percent of the students were nervous durins c.,xams; 70 percent of the

students indicated that study attitudes were greatly influenced by

their relationship with the teacher. It does not appear that Ihe

stmly habit problem exists with just the freshmen. A recent study

conducted by the Florida Community Junior College Inter-Institutional

Research Council (1974) found that many community college transfer

students who were in academic trouble in Florida's-state universities,

cmpressed that study habits were the major cause of their difficulty at

the universities.

Several studies with regular students in various study skill programs

shuWed that these students did improve their study skips and performance

in their college work. Di Salvi and R. Daniel (1971) worked with-one-

hundred volunteers to improve their study techniques. These students,

were assigned to five treatment groups which met for twelve weeks. The

groups were assigned as follaws: Group A participated in one haur

1



per week of instruction in stuay techniques; Group B participated in one

hour per week of instruction in reading skill; Croup C participated

0

weekly in one hour gf instruction in both study techniques and reading

skills; Group D participated weekly in two hours of instruction in both

study techniques and reading skills; and Group E was assigned as a control

group. All student's took a pre and post test of the Brawn and Holtzman

Survey of Study,Habits and Attitudes (SSHA) and the Davis Reading Test

(DRT). The results of this study showed gains in -all four experimenter

groups based on the following \ariables: study orientation scores as

measured on the Survey of Study Habits and Attitudes; level of campre-

hensionmeasuredhy the reading scores. (DRT). ;11 another study (Jackson

and Van. Zoost, 1972) using the SSHA, contingency management was-eMployed

to change students' study habits. Each of the 47-freshmen paid ten

dollars for the study skills program. The students were assigned to one

of three groups: self-administered reinforcement group; external

reinforcement group (both-of these-experimental groups could earn back

their ten dollar deposit); a control group wIliCh would not earn beck

their deposit.

As measured by a correlated t-test with SSHA scores, both

experimental groups improved their work methods while the control

group did not.

Utilizing operant verbal self-control of studying, Miller and

Gimpl (1972) worked with seveny-seven students to increase their

amount of time studying by increasing the amount of study time each week

by a specific amount. The student was to write his awn instructions

. 15



to accomplish this'goal and read them aloud three times a day. Based on

a comparison to five treatment grovps, the study found that the students

whose stgdying.was reinforced by their self=indtructions, increased their

study time by 154 percent.

Other research shaws improvement in study skills and academic

performance for students uho have been plred.on academic probation or

who were dropouts. Briggs ;nd Tosi (1971) worked with 20 freshmen, all

on probationary-status. Using the SQ3R study method, he found a

significant difference between the experimental groups and control

group with a higher.grade-point average and improVed study techniques-

for the experimental groups. At the Student Development Center at

Mount St. Mary's College, Los"Angeles, a ten-week study Of law achievers

conducted by Felton and Thomas (1972) resulted in Improved writing skills,

reading skills, study habits, study attitudes, reduced test anxiety and

stuay orientatiL for the experimental group as compared to the control

group.

In contrast the research conducted with mlnority students' study

habits are less conclusive. Although several writers have confirmed the

lack of study skills among the "disadvantaged" (Bossone,,1965;

Clarke, 1966; Roueche, 1968), reasons and instruments used are
t

conflicting. Montgomery (1970) found that the lower ability community

.3

college student, who was successful academically, had higher average

scores on all areas of the SSHA. Froe "(1968) noted similar results,

finding little difference between bladc and white students in their

institutional preference. Hawever, Young (1966) found that the law

ability student had scores on the SSHA slightly lower but not



statistically significant than the average norms for the survey. In a

study conducted at Genesee Community College (i969), law ability students

had average scores equivalent ,to the fifteenth percentile in study

habits and twentieth percentile an study orientation, based on national
'

normS,

Generally the author feels that the increased enrollment of the

non-traditional students-incolleges has-Arividly_pninted out the

inadequacies of teiting, teaching and learning in our educational

system. A whole new approach to research, evaluation instruments and

techniques of learaing is needed to provide total education of the

student.

In reviewing one ared of study skills, test anxiF!ty has been

noted to influence performance. A study by Sarason .(1960)-found that

-

'highly anxiods students are less likely to do well when they are under

great pressure. The classroom test can exert strong pressiare on the

students. In another study cOnducted, Wittmaier (1972), worked with

fifty students who indicated various anxiety levels on the Alpert-Haber

Anxiety Test. The significant resUlts shawed that students with law

-

anxiety had" higher SSHA scores. He also found that debilitating test

anxiety appears to be associated with poor preparation for tests. Other

studies show similar results (McMillian and Osterhouse, 1972).- The

students in their study performed with higher scores on the final exams

following training in relaxation and desensitization techniques. In

related studies, Mitchell ahd Ng (1972), Osterhouse (1972)..and

Hersler and Schill (1972) indicated that following identification of

test anxiety and instruction in_relaxation and/or desensitization

1 7
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training, a student can'reduce his anxiety end generally improve his

test scores'.

°Most studies on study skills have originated in reading labs,

developmental programs and study skill labs. Since this study utilized

counselors to assist students with study skills, the following is a

review of research in which counselors were involved in influencing,

student study skills and/or behavior.

In a study conducted at Texas Southern University, Perry (1967)

identified students who were having difficulty with their studies.

These students were assigned to two reading improvement classes in

order to receive both tutoring and personal counseling. By midterm

only sixteen percent of the students were having academic.difficulties

and fewer than ten percent were in serious difficulty. Mitchell

(1967), Brawn (1971) and McReynolds (1973) found similar,rPsults.
,

providing group counseling aiong with study skills, the students-
-

improved their grade-point averages and their scores on the various

sca.les of the SSHA.

Students who are placed-on probation for poor academic performance
_ .

provide an identifiable group in which to work with*to improve their

performance., In a study of 18-fai1ing freshmen, Kaye (1972) worked

with an experimental group weekly in one to one and one-half hour

sessions for ten weeks,.providing individual counseling,,group guidance

and study Skills. The individual counselingincluded discussions of

attitude towards one's self, relationship to peers and parents,

independence, development of responsibility,,a perSonal value system

and academic motivation. Group guidance.dealt with academic failure and

8



interpersonal, relationships. The .study skill sessions reviewed note

taking, listening and budgeting time..

Kaye'.s :results showed that the experiMental gtoup raised their

grade-peint average more than twice as compared to the control group.

Fifteen the. 18,memberr, f The experimental group remained in school- .

whereas only nine of the 18 members bf the control group remained in

school. In a similar study, Gilbreath (1971) found that following.

sroup counseling, students below 2.00 on a 4.00 scale improved ttieir

grade-7point averages.

N

Counseling,groups at the University of Utah, Heaps, Rickabaugh and

Finley (1970) found that all participants raised their grade-point

averages in a range from .18 to .57. The more expetienced counselors

were generally more effective as measured by the Counseling Evaluation

Inventory.

STUDENT SERVICES

In this section the author will review the major roles of student

services, its present status and some current trends. Although the

literature reviewed in this section specifically refers to study

skills, the previous section supports the need for developing these

skills. This is another area in which counselors can assist students

4

and faculty members in the classroom. The author utilized,the study

skill problems of students as a vehicle to integrate the counselor into

the regular classroam process.

Basically, there are three models of student-personnel workers.

TLey exist to varying degrees as determined by state departments of

education, boards of trustees and/or local administrations.



O'Banion (1971) provided a description of the three models:

(1) "regulator or repressor," (2) "maintenance or serviceman,"

(3) "therapist." A brief discussion of these three models follows,:

The first major function of the counselor w=5 disciplinarian or

monitor of the school's rules. The emergence of dean of men and women

became the center of avoidance by the students. The school was

considered first and its rules-were often regarded as more important

than the stUdent. This establiohment of loco parentis was established

with a negative aspect of control. 's system has characterized the

public school as well as the universities.and collqges.

The second model was based on offering extensive services.

Generally, anything which did nOt fit into curriculum, academics or.

the'business area was assigned to the student services department. The

following are typical services offered:

1. discipline - judiciary
2. personal counseling - individual and group

3. program advising
4. testing

articulation - high school and/or college

6. Eealth services
7. job pkacement
8. career counseling
9. financial aid

10. student activities
11. registration and records

12. bookstore
13. housing (where applicable)

In some institutions,,the list continues.

It was assumed by the institutions that counselors could provide

all these functions whereas the graduate schools primarily trained

counsalors in personal and vocational counseling. The services concept

has raised many ciuestions concerning master's degree personneLand the

paraprofessionals.

2.; 0



The last model has been the "personal counselor" or therapist. In

general, counselor education has emphasized personal and group counseling

techniques to fulfill the.student's needs through growth and self-

understanding. However, due to the reality of numbers of students and the

administration of student personnel programs, the counselors could not

often function in this therapeutic manner nor did they always have

adequate training in psychodynamics of mental illness or psychotherapy.

Few of the staff and Students in tre school could relate to this model,

being unable-to see concrete results or overall student progress.
(1

Generally, advising and placement services were more acceptable to the

school and,its staff.

Along with this history and the present state of student services,

there are increasing critizisms,and tormern over its status and future.

Medsker (1960, chapter 6) sUrveyed 243 community colleges finding that

two-thirds of the. colleges utilized faculty for counseling, who.were

given no release time or compensation for this extra service. The

administration of student services was assumed by only one person in

forty-five percent of the colleges. Medsker (1960) concluded that ,

there was an apparent contradiction between the existing deficiencies

and the increasing emphasis for more adequate student personnel programs

McDaniel (1962) serving as chairman of the 1960 Commission on Student.

Personnel with the AmericanAssociation of Junior Colleges, found the

programs in student personnel services to be inadequate. In another

nationwide study by-the Americaa Association of Junior Colleges, funded

by the Carneigc Corporation, Max Raines (1966, pages 6-8) surveyed

N.
Nforty-nine commpnity colleges NJ:7.th the following results: (1) three-

NN
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fourths of the Community colleges have not developed adequate student

personnel services; (2) in more than half of the colleges, the counseling

and guidance functions have been inadequate; (3) in ninety percent of the

colleges, professional leadership, follow-up evaluation, and research

were almost absent; (4) only tea percent of th2 community colleges could

be given a commendable rating for having

program; (5) the area of services which was beSt performed was

an adequate 'personnel services

that

concerned with such institutional management functions as providing

information to students, registeri,wig and enrolling students, conducting

cocurricular activities; (6) student personnel programs generally

suffered from lack of financial support.

Glick (1971) reviewed the various services assigned to student

personnel and felt that although the true cost of student personnel

shoUid be a part of the total'college budget, no college can afford all

of the student services that students demand. He felt additional

funding through extra campus groups and community agencies should be

explored.

Dewey (1972) concluded that student personnel work is in serious

trouble. There is little-acceptance by students, facnity or adminis-

trators With no clear status or defined functions. Not only are the

programs inadequate but also the preparation of tn ofessional staff

has failed to stimulate new ideas and directions for student services.
.

In a more recent book, Warnath (1973, page 1) focused on the

counselor and survival of his role.

2 2,



"Unconditionai posiLive
practitioner model is impractical and the medical model gives

us status but limited effectiveness. The college counselor

must change his service orientation or he will no longer have

a place on campus. Some counseling centers are literally

fighting for existence. Some have already lost their fight and

been dismantled or their staff scattered to other departments."

_

Many of these commentaries have been based on observations.

However, various surveys and studies tend to support these concerns.

H1atson-(1971) saw the increasing enrollment and diversity'of students to

be a challenge which presents a need to set new goals for sentient
_

"services. Sha stressed the need for developing lew skills, techniques,

evaluations, organization, differentilted
staffing and increased use of

computers. However, during the same time, Thomas and Hilts (1971)

conducted a random survey-of-14-7-Unitea-States_community
colleges of

which only 37 replied. The question of concern dealt with the

innovations taking place in the.student services area. The general

conclusion was that very little
innova'tion was in fact takins place in

the basic services offered including personal counseling, records,

student activities, placement, financial aid, freshmen orientation and

'program advisement.

In a more recent survey of 72 College presidents and 128 chief

student personnel
officers, Terenzini (1973) found that these two

categories of college officials differed in their views of student

services' major role. The presidents Preferred that the personnel

'efforts be directed toward planning and implementation of programs

not involving academic instruction.
In contrast, the chief student

personnel officers
felt 'that their

function was to
manipulate the campu

environment to provide stimulating and productive learning experience.

N

2 3
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Although this -ppears to be a critical time for the student services

area, there is also an increasing response to re-define the area to be

more relevant-with direct involvement'of counselors into the student's

success while he is attending the institution. Not all of the research

stresses study habits skill training for students. However, the author

feels it represents an area which can"facilitate' the growth and develop-

ment of the student
particularly in the classroom process.

In order to provide better services for the student'services area,

some researchers have recomnended decentralization.
Richardson, Jr.,

Blocker and Bender (1972) felt that decentralization
was an attempt to

integrate the student services staff int3 the nrrmal operation of the

c011ege, which would strengthen the counselors'
relationship with the

faculty and students through the medium of proximity. :They pointed out

-

the need for faculty to accept and understand the counselors' role in

effective learning. 'Katz (1973) supported this concept of decentral-

ization by emphasizing the supporting contribution
counselors can have

in assisting faculty members'to further understand the students'

psychological, social and career development. The stress:was also place

on the counselor's better
understanding of the classroom process and the

faculty's psychological
and professional development..

In a survey
questionnaire given to chief personnel officers,

Matson (1972) found that out of 589 responses,
one-third of,the

institutions were decentralized. Basically, however, the same kinds of

.services were offered then as in 1964. Bloland (1972) felt that-

decentralization-could reduce
the influence of student services within

, .

the cololege with the possible consequence of off-campus contractors



supplying some services.

An area in which counselors could provide particular help is in

dealing with the needs of the new student entering today's colleges.

Cohen (1971), Cross (1971), O'Banion and Thurston (1972), Nedsker and

Tillery (1971) and Warnath, et. al., (1973) identified the new students

as members of minorities, women and the mature student. Wilkinson

(1970) stressed the need to reorganize the student services' programs

to improve articulation through better orientation and identification of

these new students and their needs. The counselor needs to change his

role to facilitate the growth of these students and to bring the

community into minority and college affairs.

Several researchers have stressed the influence of counselors within

the-total college setting. O'Banion and Thurston (1972) emphasized a

change from services to a total integration into the college with'a

preventive approach, correcting informational problems'for both faculty

and students. Lipsetz (1973) felt the need for changing the college

environment, not just helping students adjust. There needs to be more

involvement into the organization of behavior, "development of skills,

increased use of group dynamics and promoton of faculty and adminis-
-

trators' communication skills. Further support was given by Shaffer

(1973) by placing the counselor in a more energetic role supporting the

institution's goals and not just assisting the individual studc,nt'S

development.

Medsker (1972, page 4) referred to tao major areas in which student

personnel work could assist students: (1) with activities outside the

classroom but within the institution and (2) in a catalytic role with

2 r.
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the teaching faculty in identifying,uses,inside the classroom and related

outside activities. A leader in student personnel research, O'Banion,

(1972, page 205) provided an essential philosophical definition:

"The model student personnel worker, however, must not only
be committed to positive human development; he must be able
to implement pnagrams for the realization of'human potential.
He ddst bP able to communicate with other'administrators in
the college, and he must be able to keep the tunctions and
services under his .responsibility operating efficiently%
In the new model, present-services and functions would not
be disreg...rded. Theie are needed because they serve students

,irOimportant ways., The emphasis of the 'program, however,
would be different. ..The program would be focused on positive
changes atudent behavior rather than on efficient function
of servicqs."

In a total integration of counseling and teaeliag, Curran (1972)

introduced a new concept which he called cognitive counseling. This

concept provides a more humanized and integrated learning process which

includes the whole person in relationship, to the educational experience.

The counselor should not just work with the teacher but should integrate

the counseling skills into the classroom process allowing for maximum

growth, interaction and learning for the cbunselo, teacher and student.

Hurst and Ivey (1972) stressed the need for counselors to facilitate

teachers' human relations skills'as well as provide skill training for

students in relaxation-techniques and developme.ntal skills to promote'

, student learning.

In reviewing organization, Prior (1973) separated the administra-

tive responsibilities such as placement, financial aid, admissions and

registration from student development. . In the latter, he emphasized

the need for the student personnel Worker to assist students in sludy

skills, tutoring, advising and special programs such as drug education.

2 6
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SUMMARY

Based on the studies cited, the author feels the following provides

a conclusion with regard to student needs for study skill training and

the need for the student personnel worker to,assist in developing dkills

S
for students as well as the professional staff. -Assisting the student

in development of study skills not.onlyvimproves the student's

performance but.also encourages independence in that the student may

continue to be succesful in other classes. The counselor needs to

promote the.development of these skills whether they be study skills

or human relation skills'. His (effectivress is increased with each

..person's aoquisition.of needed skills. Further research needs to b

conducted in which'the counselor's effectiveness is measured by-skill

development in others as it relates to student.learning in. the class-

room.

Se.



IX. IMPLICATION OF RELATED RESEARCH ON THE STUDY

In designing the study, the author utilized the student's need for

study skills as a means to integrate the counieling process into the

classroom.

It was revealed in the review of literature that students

indicated a need for developing study skills as evidenced in both the

Inter-Institutional Research
Council (1974) study and the Comparative

Guidance and Placement Program (1971).

The benefits of study_.skills< programs for improvement of student

academic performance and study skills dev41 pment were supported by

Robinson (1961), DiSalvi and Daniel (1c ) and Miller and Gimpl (1972).

With the integration of counseling techniques along with study skill_

development, the participants improved in both respective areas as

indicated by Perry (1967), Brown (1971) and McReynolds (1973).

The literature on the minority students was less conclusive as

far as testing and evaluation of study skills.
Hawever, it appears

more emphasis should be,given to new instruments of evaluation and

counseling techniques for thi; area.

The students' need for study skills appears to be a meaningful

area ihrough'which counselors can assitt stUdents with needed skill

development,ard improvement in performance with their studies. The

counselor has many'roles (O'Banion,
1971) which has lead to too much

confusion and ineffectiveness of studentsservices since its inception

(Medsker, 1960; McDaniel, 1962; and Raines, 1966). It thereby follows

that as a result student services finds itself in difficulties today

(Dewey,, 1972).

21
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There is a need for counselors to become an active part of the

college community and to become the center for development of various

skills for students and instructors, e.g., communication skills; student

motivation; psychological, social and career development (4ilkinson,

1970; O'Banion and,Thurston, 1972; and Lipsetz,'1973)..

The author feels that the development of study skills for students

represents the kind of.direct behavior change which not only results in

:improvement Of a specific skill but also in the students broader

academic performance. These are the student behaviors which instructors

and administrators can relate to and which also provide a basic

accountability system for the coGnselors. Other skill areas (e.g.,

communi,:ation skills, relaxation techniques for test and speech anxiety,

assertive training, etc.,) should provide a new base for the counselor

to become a vital part of the college communitY,
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X. METHODOLOGY

This study was conducted on the Fred H. Rent Center, Florida Junior

College at Jacksonville, utilizing the counseling and instructional staff.

The emphasis of the study was placed on the counselors' activities as

described in the groups below. The study included four counselors each

assigned to four groups as follows:

Control Group A consisted-of students who received no treatment

other than pre and post tests for the Brawn and Holtzman Survey'of Study

Habits and Attitudes.

Experimental Group B consisted of students one class for each

counselor) who received 4 presentation by a counselor coricerning study

skills and counselors' assistance.

Experimental Group C consisted of four faculty members each

who'were assigned a counselor to assist the faculty membey; however, the

counselor did not have any contact,with the faculty member's stUdents.

Exrerimental. Group D consisted of four faculty meMbers each

who were assigned to a counselqr and the counselor worked with the

faculty member and his students.

PROCEDURE

1. To eliminate an unduplicated selection of faculty members and

students, a random sample of 16 faculty members (16 Out of 24) were

identified who were teaching during the second period (9:00 - 10:00)

of classes Monday, Wednesday and Friday.

2. The four counselors were each assigned to four faculty members

as defined by Control Group' 4 and Experimental Groups B, C and D.
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3.. Each counselor met with the two'iastructors in Eyperimental

Groups C and D. The counselors and the faculty members made arrange-

ments for,the counselors to meet in\the respective faculty, members'

classes and establish periodic meetings (minimum oace a week) to discuss

the students' study habits and attitude problems.

4. Each counselor contacted the faculty members in Control Group A

and EXperimental Group B and made arrangements to meet with the students

in their classes.

5. The students assigned to Experimental Gfoups.B, C and D were

given a presentation by a counse/or concerning study habits and attittyles

followed by the administration of the Brown arid Holtzman Survey of Study

Habits and Attitudes.

6. The students assigned to Control Group A were read the

instructions for the Brown and Holtzman Survey of Study. Habits and

Attitudes followed by its administration.

7. During the explanation of the Brawn aiid Holtzman Survey of

Study Habits and Attitudes, the faculty members were not present in the

classraom for Control Group A and Experimental Groups B and C.

8. Following the scoring of the results, the procedure for

contacting the students was as follows:

Group A -- No .contact was made except testing.

Group B -- The counselors contacted each student by letter
notifying him that the results of the Survey of
Study Habits and Attitudes were available.and that
he should make an appointment-as soon as convenient.

Group C -- The counselor had contact only with the faculty
member providing him with the results and encouraging
the referral of his students to.improve their study
skills with assistance of a counselor.
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Group D -- The counselor contacted each student by letter
notifying him that the results from the Survey
)f Study Habits and Attitudes were available
and that he ,should,make an appointment as soon
as convenient. In addition the,counselor met
with the instructor providing him with the results
and the counselor made arrangements with the
instructor to work cooperatively to improve the
students' itudy skills in the classroom'.

9. Based on the assignment of the four counselors and the students

ibheduled in second period classes, the following schedule for the pre

and post testing of the Brown and Holtzman Survey of Study Habits and

ilititudes, was utilized.

MondaY all of.Group B,

Wednesday - all of Grpup-C-

Friday -- all of Group D

.Monday -- all of Groupl

.10. The post test of the Brown and'Holtzman Survey of Study Habits

:.nd Attitude's was administered prior to final.exams to Measure the change

within the term.

11. The total population of the study for all Groups A, B, C and D)

-

was 536.

XI. ANALYSIS OF DATA

An analysis of the Study Habits and Study Attitudes for each of the

four groups (A, B, C and D) pre and post test (Brown and Holtzman Survey

of Study Habits and Attitudes is made in this chapter based on a One-Way

Fixed Effects,Analysis of Variance.

The study was divided into four groups in which counselors were

responsible for the students' study habits and attitudes throughout the

study. .

A nc n onntrtil
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Group B was assigned as the group in which the students were

contacted through the mail by the counselor concerning their study

habits and study attitude results.

Group C was assigned as the group in which the students were

contacted by their instructor concerning their study habits and study

attitude results and then referred to an assigned counselor for

assistance.

Group D was assigned as the group which received contacts by both

the teacher and counselor concerning their study habits and study

attitude results.

These factors assigned to each of the four groups were used in

/ determining which treatment influenced the students' study habits and

study attitudes. Any variation would be the result of those treatments

las related to the acceptance or rejection of the null hypothesis.

A One-Way Fixed Effect Analysis of Variance was used to test each

null hypothesis: (1) there exists no significant change in study habits

as measured by a pre and post test on the Brown and Holtzman Survey of

Study Habits and Attitudes, (2) there exists no signidcant change in

students' attitudes as measured by a pre and post test on the Brown and

Holtzman Survey of Study Habits and Attitudes.

The One-Way Fixed Effects Analysis of Variance provided a test of

the significance of the differences between the means of the number of

different samples. It was assumed that the samples.were drawn from

'populations having no significant difference. In Table I and Table II,

the mean scores for each group provide an initial indication that the

difference between the means might be due to more than sampling error.



TABLE I

MEAN SCORES FOR EACH
STUDY HABITS CROUP.

.

Croup Number Mean'Score

A 144

154 51.78

.106 53.02

132 51.83

Total 536

TABLE II

MEAN SCGRES FOR STUDY
- ATTITUDES GROUPS

.

Group Number Mean Score

4-- )144 58.45

154 55.07

106 54.30

132 56.11

'Total 5.%
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In order to test the stgnificance level of the effectS of the

treatments for each group, a One-Way Fixed Effect Analysis of Variance

was calCulated fox each group for the pre and post test of Study Habits
and Study Attitudes based on the Brown Holtzman.Survey of Study Habits
and Study Attitudes. This analysis provides two kinds of analysis of

variation: the sum of squares between
groups, reflecting variability due

to the tregtment and Chance, and the sum of squares witIlin groups,

reflecting chance variation alone. The pre and post.scores recordld for
each group were evaluated with the results at the .05 level of confidence

considered significant.

Findings related to the null hypothesis
concerning Study Habits

To test the null hypothesis, the one-way analysis of variance,

under the fiked effect,,Was used for the Brown and Holtzman Survey of

Study Habits and Attitudes pre and post test forreach of the four groups

to determine if there was any difference for each group A, B, C or D.

The data for Control Group A pre and poSt test for Study Habits are

presented in Table III.

TABLE III

SUMMAiY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP A PRE AND POST.

TEST FOR STUDY HABITS

Source SS d.f. ES F F Needed*

Treatments (between groups) -423.67 1 42367 0.83 3.84

Error (within groups) 70589.43 139 507.84

Totals
71013.10

*Level of Confidence .05



The data presented in Table III (Group A on Study 1-Iabit5) indicate

that 'here were no signifieant differences (F score is less than 1) in

study habits for ihe control group.

The data for Experimental Group B (students contacted by letter

concerning Survey of Study Habits and Attitudes results) for pre and

post test for study habits are presented in Table IV.

TABLE IV

SUMMARY OF A ONE-WAY.FIXED ANALYSIS OF
VARIANCE OF GROUP B PRE AND posT

TEST.FOR STUDY HABITS

Source SS d.f. ES F F Needed*

Treatment (between groups) 1471.27 1 1471.27 2.62 3.84

Error (within groups) 83792.16 149 562.36

Totals 85263.43

*Level of Confidence .05

The data in Table IV (Group B on Study Habits) indicate there is no

significant difference in study habits at the .05 level of confidence.

With further calculation, however, this score appears to have indication

of strength as measured at .10 level of confidence.
S.^

The data of.pre and post test of study habits for Experimental

Group C (contact with student was via the instructor) are presented in

Table V.



TABLE V

SUMMARY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP C PRE AND POST

TEST FOR STUDY HABITS

Source SS d.f. MS F F Needed*

Treatment (betwe..In groups). 2155.51 1 2155.51 3.76 3.96

Error (within group6) 57896.42 101 573.23

Totals 60021.93

:*Level of Confidence .05

A review of the data in Table V (Group C on Study Habits) indicates a

possible rejection of the null hypothesis; however, technically, it does

not have the same F score. The F score calculated was 3.76 with the F

score needed to reject the null hypothesis of 3.96 at the .05 1evel of

significance.- Based on further analysis, there ar indications the null

hypothesis might possibly_be rejected.

The pre and post test data in Tavle VI of study habits for

Experimental Group D reflect increased interaction between counselors,

students and instructors for a final-test of the null hypothesis..

9 r's1



TABLENI

SUMMARY OF A ONE-VAY FIXED. ANALYSIS OF
VARIANCE OF GROUP D PRE AND POST

TEST FOR STUDY HABITS

Source

Tr:tment (between group.

SS d.f. MS F F Needed*

3093.34 1 3093.34 6.12 3.84

Errer (within groups) 64221.64 127 505.68

Totals 67314.98

*Level of Clnfidence .05'

The daia presented in Table VI (Group D on Study Habits) indicate a

significant difference, with an F score of 6.1200 compared to a needed F

score cr 3.84, in 5tudy habits for this group as compared to Groups A, B

and C. This indicates the study habits did change as a result of the

treatment composed in Group D thereby rejecting the null hypothesis.

Findings related to the null hypothesis concerning Study Attitudes

To test the null hypothesis, the one-way analysis of variance, under

the fixed effects was used for the fc..ur groups to determine if there was

any difference for`each Group A, B, C or D.

The data for the Control Group A pre and post test for Study

Attitudes are presented in Table VII.

3 '8



TABLE VII

SUMMARY OF A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP A.PRE AND POST

TEST FOR .STUDY ATTITUDES

Source SS d.f. MS F F Needed*

Treatment (between groups ) 5562.67 1 5562:67 10.74 3.84

Error (within groups) 72010.42 139 518.06 /

Totals 77573.09 .

*Level_of Confidence .05

The data presented in Table VII (Group A on tudy Attitudes) indicate

a high level of significance (.0017) for the control group which makes it

difficult to show discrimination for each Group, A, B, C and D, and to be

able to put them in priority order. An F score of 10.74 for the control

group and calculation of each of the subsequent treatment groups reveals

high F scores.

The pre and post test. for Study Attitudes in droup B (students

contacted by letter concerning their Survey of Study Habits and Attitudes

results) are presented in Table VIII.
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TABLE VIII

SUMMARY OF 'A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP B PRE AND POST

TEST FOR STUDY ATTITUDES

Source SS d.f. MS F F Needed*

Treatment (between groups) 9460.06 1 9460.06. 18.86 3.84

Error (within grog's) 74746.36 149 501.65

Totals 84206.42

*Level of Confidence .05

The data,presented in Table VIII (Grog B oft Study Atiitudes) show a
J.)

high level of significance at the ,0001 level of confidence. This

analysis of the data indicates a rejection of the null hypothesis with a

higher F scoe of 18.86.

The pre and post test for Study Attitudes in Group C (contact with

student was via instructor) data are presented in Table IX.



TADLZ 1A

SUMMARY'OFA ONE-WAY P b ANALYSTS OF.
VARIANCE OF GROUP C AND PiCdT

TEST 'FOR STUDY ATTITUDES

Source SS

Treatment (between groups ) 8694.34

Error (within groups) 43521.46

Totals ;
52215.80

*Level of Confidence .05

II
d.f. iS F F Needed*

1 8694.34 20.18 3.92 '

101 430.91

6

The data presented in Table IX (Group C on Study Attitudes) indicate

a high level of significance at the .001 level of confidence for Group C
-

rejecting the mill hypothesis with an F score of 20.1g.

The data for Experimental GrouP D pre and post tests for Study

Attitudes are presented in Table X.



TABLE X

SUMMARY OF.A ONE-WAY FIXED ANALYSIS OF
VARIANCE OF GROUP D PRE AND POST

TEST FOR STUDY ATTITUDES

Source SS. d.f. MS -F Needed*

Tredtment (between groups) .16281.48 1 16281.48 34.49 3.84

Error (within groups) 59956.67 127 472.02

Totals 76238.15

4cLevel of COnfidence .05

A review of data presented in Table X (GrodP D on-Study Attitudes)

indicate a significant difference with pre and'post test t the .0001

level of confidence. This analysis of the data indicateS a rejection

of the.null hypothesis with the highest F score of 34.49.

It



XII. DISCUSSION

Study Habiis

It would appear from the preceding data that the effects of the

interaction of each group, A, B, C and D, were at an increasing level of

significance as a result of the treatment for each of the experimental

groups. It appears that the more direct the contact with the student by

the counselor the greater the corresponding change in study habits when

comparing Groups A, B, C or D. The study moved from ,no contact (Group,A)

\-
to contact with the student through the mail (Grou2 B), to referral of

student to counselor by the instructor (Group C), lo.a maximum inter-

adtion between the student, counselor and instructor (Group D) which

produced the highest F score and rejection of the null hypothesis.

Group C provided the first test ot the null hypothesis but it was not

strong enough statistically to totally reject it. Group D provided a

strong F score of 6.12 to reject the null hypothesis with a needed F

score of 3.84 at the .05 level of confidence.

Study Attitudes

.
In reviewing the data for this segment of the study and the analysis

which was conductea: it appears further study and analysis needs to be

conducted. The same procedures and four groups were applied for analysis

of the study attitudes with Control Group being A and Treatment Groups

being 33, C and D. The analysis produced high F scores for all groups A

to D making it difficult to draw conclusions between groups. With a

range of F scores of 10.74 for Group A to an F score of 34.49 for Group

D, it is difficult to provide any discrimination between groups and

establishing priorities for each of the groups.



XIII. CONCLUSIONS AND RECOMENDATIONS

Study Habits

The conclusions and recommendations contained herein apply to the

students at Florida Junior College at Jacksonville, Fred H. Kent Center.

The null hypothesis for study habits is as follows: There exists no

significant change in study habits As measured by a pre and post test on

, the Brown and Holtzman Survey of Study Habits and Attitudes.

This null hypothesis was tested by a One-Way Fixed Effects Analysis

of Variance for the pre and post test'of the study habits scale on the

Brown and Holtzman Survey of Study Habits and Attitudes. The study was

designed into four major groups: Group A was the Control Group and the

EXperimental Groups were B, C. and D. Four counselors were each assigned

to the four groups providing various treatments, The amount of courualor

contact with the students increased with each experimental group.

Group B students were contacted by the counselor through.the mail;

Group C students were referred to the.Counselor by the teacherand

Group D Students were contacted directly by the counselOr.and teacher.

The only group which rejected the null hypothesis was Group D with an F

score of 6.12 at the .01 level of confidence. It appears that through

this type of direct contact, and follow through, the students' study

habits can be changed via this type of treatment..

The only other group which appeared to test the null hypothesis was
,

Group C. However, technically, it did not reject the nu1,1 hypOthesis

with an F score of 3.76 and a needed F score of 3.96. Additional

analysis might proVe helpful on this factor.

4 4



Study Attitudes

The null hypothesis for study attitudes is as follows: There-exists

no significant change,in study attitudes as measured by a pre and post

test on the Brown and Holtzman Survey of Study,Eabits and Attitudes.

This null hypothesis was tested by a One-Way Fixcd Effect Analysis

of Variance for the pre and post test of the study attitude scales on the,

,Brown and Holtzman Survey of,Study 'Habits an ,c1 Attitudes. The study waS

designed into four major groups. Group A was the Control Group.and the

Experimental Groups were B, C and D. Four counselors were each assigned

to the four groups providing various treatments. The amount of

counselor contact with the students increased with each experimental

group. Group B students were contacted by the counselor through the'

mail; Group C students were referred to the,counselor by the teacher

and Group D students were contacted directly by the counselor and

teacher.

It appears the analysis of this whole area proved to be significant

with all four groups rejecting the null hypothesis. With F scores

ranging from 10.74 for Group A to 34.49 for Group D, it is difficult to

discriminate between groups and put them in any priority order. Since

,the One-Way Fixed Effects Analysis of Variance,revealed these results,

additional analysis is needed with another statistical' mentor.

Additional evaluation needs to take place for the variables and

procedures for this area.
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AVENUES FOR FURTHER STUDY

review of the study and the-data appears to indicate that the

following could be examined fo .. further investigation.

1. Compare individual analysis versus the group analysis of

the onefactor analysis of variance..

2. Compare each grriup's pre test with each group.

3. Compare each groWs post test with-each group.-
\

4. Compare all pre and all post tests for all groups.

5. Investigate the effects of the interaction of the counselors

for each group.

6. Compare and analyze the grade point averages o each of the
-

groups follawing the completion of the term.

.7. Investigate the effects ok study habits and study attitudes

since in many cases they are felt to be interrelated.

8. Investigate the study attitudes in more depth and conduct

-

additional statistical analysis.

9. Conduct additional analysis as to which factor, study

habits or study attitudes, had the'most effect on the students.

.10. Investigate the effects of the sub-scales-cf the Study

Habits (Delay Avoidance and Work Methods) and Study Attitudes (Teacher

Approval and Educational Acceptance) as measured by the Survey of Study

Habits and Attitudes.

11. Develop new methodology and procedures to test the effects

of study habits and study attitudes.

v 4 ti



12. Conduct e tott effectiveness of the counselors' efforts as

it relates to students' performance and improvement of s-udy habits.

13. A?ply this study to other grade levels and/or college

institutions to test the universality of the results.
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APPENDIX A

FLORIDA JUNIOR COLLEGE AT JACKSONVILLE
JA0KSONVILLE, FLORIDA 32205

e

Dear

In a cooperative"program, the Fred H. Kent Center counselors and

instructors are providing an extra effort to assist you in being suc-

cessful in your classes. /lany times students have difficulty with

their studies due to weak study habit skills. 'OnCe these skills are

identified, you can usually Correct them easily in a short period of

time. Same of these skills are as follows: how to take notes, how to

prepare for exams, reduction of test anxiety, etc. These and many

other-services are available to you in helping you be successful. .

You have just participated in a'survey measuring your study habits

(7.

and attitudes. These scores arelhow available to you. Call and make

an appointment (387-8311) or stop by Building 58, Kent Center, at

your earliest convenience.

t'*

/bj

Sincerely,

Counselor

48
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Name
FIN

School
Dale,

S"?

Age- Sex

Circle Grade or Year in Sehool:'

High School: 7 8 9 10 11 12 College: Fr, Soph, Jr, Sr.

Form of SSHA

Profiling Your SSHA Scores

To lind out -how you did on each scale

95 of this survey, look a( the numbers in

(he row marked "Percentile," Your per-

90 cenlik on eaeh scale shows your relative

standing in the' group of people de-

,
scribed on the "Norms Used" line al

80 the hunt of the chart. For example,

75
if your norms, group is. college fresh.

70
men and your percentile on the TA

sca le is 45, means (hat 45 per cent

of the freshmen received lower scores

than yours on the TA scale, while 55

per cent ofthem received higher scores.

Thus, your pereentile tells where you

rank in comparison with others in your

30 norms groul).

You can complete your profile by mak.

20 ing a heavy line across each column at

the level which corresponds to 'your

percen* ran1( on that scale, For

to example, if your percentile rank on the

DA scale is 65.. Make a heavy line

across (he DA column halfway between

,(0 and 70; Draw a line .cOrroponding

to your percentile rank for all seven

scales,

Then start at the horizoñta line ,,you

have drawn arid black in each column

Up to or dow,d to the 50th percentile

line, Since the 50th percehtile line rep-

resents,, the scorc made by the middle

siuden! of your group, the vertical bars

above that, lint on .your profile show

those scales on which you have scored

higher than the middle student and the' .

bar% hclow that line show thc scales on

What Your SSH A Scores Mean .

High scores on SSW are .characteristic

of students who get good grades:

scorestend to be characteristic of those

who get low grades or find school work

difficult. Therefore, your scores on the

554A scal6'can indicate your ,strengthS

and weaknesses in the areas Measured

by the survey, and also help to predict

future academic iichieyement.

What the SSI1A Measures,

IDA) DI'l'Av AvciumNcr your

promptness in completing academie' as-

signments, lack of procrastination, and

freedom from wasteful delay and dis-

traction

(WM) Wolik .MF.T!ions,7-your, use of

elfectiVe study procedures; efficiency in

doing academic assignments, and hoW-

to.study skills,

(TA) TEACHER APPROVALyour opin-

ions .of teachers and their classroom

behavior and methods,

(EA) Enuc,.s aCEPTANCEyour

approval of educational objectives, prac-

tices, and requirements,

(SH ) STUDY HABITS combines the

scores on the DA and lyM scales In

provide 'a measure of academie be-

havior.,

(SA STD? ATTITLIFS combines the

scores on -the. TA 'and EA scales to

provide a'neasure of scholastic beliefs.

(SO) .Sri.MY ORIENTATION conlbines

Ihe scores on the SR and SA scales .to

provide an overall measure of 'study
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AUTOBIOCKAPHICAL SKETCH

The writet was born in New Smyrna Beach, Florida, on Nay 25, 1941,

the youngest of three children.. The father pursued a career in the

United State,: Caast Guard.', There were several moves throughout the

school years until the father retired in 1956 after 23 years. The

'family returned to New.Smyrna Beach to reside.

Graduation from New Smyrna Beach High School was in 1959 after

being active in sports, band, plays and student government. The Writer

attended Daytona Beach Junior College in the fall of 1959 for one term

and had toyithdraw dlie to financial need. MO major jobs were obtained

during this time: one as a supply clerk at Cape Kennedy for a year and

a half; then, due to an increasing personal interest in helping people,

the writer obtained a job as a psychiatric aid in Dallas, Texas. This

was felt to be a valuable experience and encouraged the writer to return

to Daytona Beach Junior College to major in psychology.

Upon graduation in 1963 with an associate degree, enrollment in the

University f Florida followed. A part-time job was aCquired at the

J. Hillis Miller Medical Center as a psychiatric Aid to finance his

education. A Bachelbr of Arts degree was obtained in 1966 with a

major in psychology. Work continued at J. Hillis Miller and the writer

entered the master's degree program in guidance and counseling at the

University of FlOrida. A master's degree in education was received in

1967. A counseling position was obtained at Florida Junior College in

the fall of 1967. This position was continued,until 1969 when the writer

was appointed as acting director of Counserng for the Cumberland Campus.
1..

This position was later reclassified as a sistant dean of Student Services.
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Due to reorganization at the College, the position was again reclassified

to dean of Student Services in 1970. At the'same time, the writer was

appointed as coordinating dean for Student Services for one year. This

coordinating responsibility included the writer as the ehief administrator

for Student Services for Florida Junior 'College. At the end of the,year's

assignment, the writer was given the administration of Student Services

on two campuses. In addition, two central functions were assigned to the

writer: Student Financial Aid and Student Activities.- In 1972, the

Nova program was developed And the writer entered the program.

In looking.back, it appears the writer has always had an interest in

helping and working with people'. Within the present po,;ition as dean of-

Student Development, it is felt that the goal of helping other people is

being actualized. There is an-increasing concern with the counseling

profession; its role and function within the educational institution.

The writer feels he can make a contribution in this.area:


